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One Education Reading Award  
1.Reading for 
Decoding 

Bronze Silver Gold     

Parental 
involvement in 
phonics 

• Parents are aware of how phonics is taught 
within their child’s class. 
 

• Parents are beginning to attend workshops, 
or meetings on phonics. 

• Parents have a good understanding of how 
phonics is taught within their child’s class. 

• Parents are updated regularly in relation to 
their child’s progress in phonics. 

• Parents attend regular phonics workshops or 
meetings. This is embedded within the school 
over more than one academic year. 

• Parents are updated regularly in relation to 
their child’s progress and know their child’s 
next steps. 

• Parents have been included in discussing 
how phonics is delivered within school; they 
are consulted about changes and 
developments within phonics. 

Phonic planning • Planning has a consistent approach. 

• Planning is differentiated for all children. 
 

• Planning ensures that the structure of 
lessons is consistent across the school. 

• Planning is clearly differentiated for all 
children, which shows progression. 

• Planning offers opportunities for children to 
apply what they have learnt. 

• There is a significant focus on ensuring that 
the structure of lessons is consistent.  

• Planning is highly personalised to meet the 
needs of the cohort. 

• Planning is clearly differentiated for all 
children, with progression and next steps 
identified. 

• Planning includes a range of interactive, 
stimulating and multisensory approaches.  

• Planning offers opportunities for children to 
apply what they have learnt. 

Assessment • Children are assessed formatively and 
summatively as part of their phonic lessons. 

• Assessment is consistent in approach 
throughout the school. 

• Tracking is in place, alongside statutory 
tests.  

 

• Children are assessed formatively and 
summatively as part of their phonic lessons. 

• Assessment is consistent in approach 
throughout the school. 

• Tracking is in place, alongside statutory tests, 
which is beginning to be used to ensure 
barriers to early reading are being identified 
and appropriate strategies and interventions 
put in place.  

 

• Children are assessed formatively and 
summatively as part of their phonic lessons. 

• Assessment is consistent in approach 
throughout the school. 

• Assessment is regularly discussed and 
monitored. 

• Regular tracking is in place, alongside 
statutory tests, to ensure barriers to early 
reading are swiftly identified and appropriate 
strategies and interventions put in place.  

• Any trends/underperforming groups are 
identified and addressed. 
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One Education Reading Award 
2.Reading for 
Understanding 

Bronze Silver Gold 

Staff knowledge 
and CPD 

• Staff have good subject 
knowledge in the teaching of 
comprehension. 

• Staff have good knowledge of 
children's literature and use this 
knowledge to help support 
reading comprehension. 

• Staff have regular CPD for 
reading. 

• Staff have good subject knowledge in the 
teaching of comprehension and have a wide 
variety of strategies to support pupil 
development in this area. 

• Staff have good knowledge of children's 
literature and use this knowledge to help support 
reading comprehension, choosing texts which 
challenge, intrigue and stimulate quality 
discussion and response. 

• Staff have regular CPD for reading; this is a 
mixture of in-school and external training 
courses. 
 

• Staff have excellent subject knowledge in the 
teaching of comprehension, have a wide variety of 
strategies to support pupil development in this area, 
and feel confident in using and implementing them. 

• Staff have excellent knowledge of children's 
literature and use this knowledge to help support 
reading comprehension, choosing texts which 
challenge, intrigue and stimulate quality discussion 
and response. 

• Staff have regular CPD for reading, this is a mixture 
of in-school and external training courses. 

• Staff are pro-active in staying up to date with current 
research and latest information. 

Curriculum • Children are beginning to be 
independent in using and applying 
their comprehension skills. 

• Reading skills such as research 
and skimming & scanning are 
taught across the school. 
 

• Children are independent in using and applying 
their comprehension skills. 

• Comprehension skills are taught across the 
curriculum. 

• Reading skills such as research and skimming & 
scanning are taught across the school. 

• Reference to content domains is evident. 
 
 

• Children have developed an independence to 
support child-led enquiry and response and embed 
high level comprehension skills. 

• Comprehension skills are taught across the 
curriculum. 

• Reference to content domains is evident. 

• Effective questioning and the development of pupil 
response to texts sits at the heart of classroom 
practice across the school. 

• Pupils are able to recognise different questions 
types and can generate both literal, inferential and 
evaluative questions for themselves. 

Pupil 
involvement 

• Pupils are spoken to about their 
views on how reading is taught 
within the school. 

• Children have the opportunity to 
choose their own books to take 
home. 
 

• Pupils are spoken to about their views on how 
reading is taught within the school, their views 
are acknowledged. 

• Children have the opportunity to choose their 
own books to take home. 

• Pupils are confident in why they are taught 
specific reading skills and techniques. 
 

• Pupils are spoken to about their views on how 
reading is taught within the school, their views are 
acknowledged and acted upon or addressed where 
relevant. 

• Children have the opportunity to choose their own 
books to take home. 

• Children are asked about their reading habits and 
what they enjoy reading; this is used to inform 
planning or resources offered in school. 

•  Pupils are confident in why they are taught specific 
reading skills and techniques and can apply them 
independently. 
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3.Reading for 
Enjoyment 

Bronze Silver Gold 

Reading for 
pleasure priority 

• The importance of reading for 
pleasure is explicit within the whole 
school reading policy. 

• There is a culture across the school 
which encourages reading every 
day. 

• The importance of reading for pleasure is 
explicit within the whole school reading 
policy. 

• There is a culture across the school 
which encourages reading every day and 
opportunities to read together are led by 
a range of stakeholders in the classroom. 

• The importance of reading for pleasure is explicit within 
the whole school reading policy; all stakeholders are 
aware and have contributed to the policy. 

• Research and knowledge of barriers to reading for 
specific groups of pupils (e.g. boys) are used to explore 
and identify priorities for targeted focus and whole school 
improvement.  

• There is a culture across the school which encourages 
reading every day and opportunities to read together are 
led by a range of stakeholders in the classroom. This is 
across the wider school day, for example, during 
assembly times.  

Visits (to and 
from school) 

• Visits from authors are organised to 
motivate pupils to read. 

• School are beginning to make links 
to the local library. 

 
(If there isn`t a local library please contact 
One Education to discuss this strand further) 

• Regular visits from authors are organised 
to motivate pupils to read and to provide 
a focus for events to explore and 
celebrate reading. 

• School links to the local library and its 
community are embedded. 

• A love of books and stories can 
occasionally be a focus for school trips. 
 

• Regular visits from authors, poets, journalists and others 
who promote reading in a positive light are organised to 
motivate pupils to read and to provide a focus for events 
to explore and celebrate reading for all stakeholders. 

• School links to the local library and its community are 
strong and collaboration is a regular feature for events 
and activities. 

• A love of books and stories are often one of the main 
areas of focus during school trips. 

• Transition projects with the local secondary schools 
involving reading for pleasure are a regular feature of the 
curriculum and provide consistency in the importance and 
profile of reading behaviours and attitudes for pupils.  

Leadership • The reading for pleasure approach 
is evaluated at least annually for 
improvement. 

• Leaders ensure all members of staff 
are knowledgeable in promoting 
and delivering reading for pleasure. 

• Through training, monitoring and 
observation, leaders ensure that 
reading for pleasure is becoming a 
priority within the school. 

• Priorities for the school are identified and 
addressed effectively. 

• The reading for pleasure approach is 
regularly evaluated for improvement. 

• Leaders ensure all members of staff are 
knowledgeable in promoting and 
delivering reading for pleasure. 

• Through training, monitoring and 
observation, leaders ensure that reading 
for pleasure is a high priority within the 
school. 

• Priorities for targeted focus and whole school 
improvement are identified quickly and addressed 
effectively, with any intervention programmes assessed 
for impact.  

• The reading for pleasure approach is continually 
evaluated for improvement on a regular and appropriate 
basis. 

• Leaders ensure all members of staff are well equipped 
and informed about how to deliver reading for pleasure in 
the classroom and throughout the curriculum. 

• Through training, monitoring and observation, leaders 
ensure that reading for pleasure underpins the teaching 
of reading in school and remains a high priority 
throughout the school. 

 

 


